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PROFESSIONAL AND PERSONAL DEVELOPMENT
Staffing Higher Education: Meeting New Challenges
Maurice Kogan, Ingrid Moses and Elaine El-Khawas
London, Jessica Kingsley Publishers (1994)
This important Report (prepared for the OECD) should prove of interest to beginning academics as well as to senior academic managers. For
inexperienced staff, the work provides a framework and context that should assist in gaining an understanding of the nature and scope of the academic
role. Drawing upon recent research undertaken in North America, the UK, Australia and other OECD counteries, the Report provides senior academics
with a meta-analysis of important developments and emerging issues in higher education. For example, chapters are devoted to 'The Academic
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Profession. Staffing Structures in Response to New Demands' (Chapt. 4) and 'Policies and Practices: Qualifications and Staff Development' (Chapt. 5).
TEACHING AND LEARNING
What's the Use of Lectures?
Donald A. Bligh
Middlesex, England: Penguin Books (1972)
Although first published over twenty years ago, Bligh's work continues to be one of the most important publications on lecturing. The objective of the
book is not to set down rigid rules, but rather, the author presents information, research findings and concepts that will assist lecturers in deciding what
is relevant to their particular teaching and context.
The book has been written in an open, easily accessible style that lends itself to browsing. The following chapter titles serve to convey the focus and
structure of Bligh's work:
1. What Objectives can Lectures Achieve?
2. What Factors Affect the Acquisition of Information?
3. What Lecture Techniques Apply These Factors Most Effectively?
4. Alternatives When Lecturing is Inadequate
5. Preparation for the Use of Lecture Technique
UNIVERSITIES' STAFF DEVELOPMENT UNIT MODULES
Effective Teaching and Learning in Higher Education,
Editor: Pat Cryer
Sheffield, CVCP Universities' Staff Development Unit (1993)
Each of the twelve modules in this series deals with a different aspect of teaching and learning, the unifying theme being that of encouraging students to
take a more active part in their learning. While each module has been written by a leading expert(s) in the particular field, the objective is to draw from
established theory in providing practical advice to academic staff. Each module takes the form of a substantial ring binder containing core materials and
illustrative examples for use an adapation by teaching staff.
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Copies of all modules in the series are available for review in the CTL Resource Room. Titles include:
Active learning in large classes and with increasing student numbers, Cryer and Elton (No. 4)
Enabling active learning in small groups, Griffiths and Partington (No. 5)
Assessing active learning, Brown and Pendlebury (No. 11)
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TIssue 2, July 1996
Professional Competency in Speech Pathology
Lindy McAllister, School of Communication Disorders
Simon Barrie, Centre for Teaching and Learning
here is quite a debate about the whole competency movement, and the place of competencies in higher education. Our project undertook to bring the
professional competency standards of the Speech Pathology Association of Australia into higher education. The competencies developed in this
professional association, which had already developed procedures for assessing competence in their applicants for membership, were published by the
profession as the Competency-Based Occupational Standards (C-BOS) in 1994. They are higher order competencies, in that they integrate technical
professional skills with cognitive and affective domains, and moral and ethical aspects of professional practice. Because of their holistic nature, the
C-BOS competencies incorporate the generic attributes desired by graduates of universities, such as those developed by our own Academic Board in
1993.
The association delegated to the six speech pathology degree programs in Australia the responsibility for assessing competence in students at the point
of graduation. As a result of this, the six university programs decided to jointly apply for a National Teaching Development Grant funded by the
Committee for the Advancement of University Teaching (CAUT), to support the development of learning modules for students. These modules would
help students develop and monitor emerging professional competence.
The successful application enabled us to employ a project officer for one year to liaise with the applicants in the six universities and co-ordinate the
development of the learning packages. The project was based at Queensland University and had representatives from Sydney, Newcastle, La Trobe,
Flinders and Curtin Universities - all the universities in this country which have speech pathology programs. This nationwide representation was seen as
a real strength of the grant application in terms of its impact on professional education.
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The methodology for the project was one of action research. The principle stakeholders in the application of the learning materials - the students, their
clinical educators and academic staff were consulted at all stages of the project. They were involved in the needs assessment, development and piloting
stages. Learning modules developed at one university were sent to other universities for piloting by their students. This strong involvement of students
was commended by CAUT and is one of the reasons for this project being selected for showcasing at the National Teaching Workshop '96.
As a project group, we felt quite comfortable that competencies had a place in our programs; indeed in some form or another they had to be
incorporated as we would have to engage in competency based assessment of students in the final year. It made sense to introduce the C-BOS much
earlier in the program. The trick was how to develop learning materials that made C-BOS "student friendly".
The C-BOS competency based standards where divided into Units and Elements. A Unit represents the broad areas of professional activity. In speech
pathology for example, Unit 1 is Assessment of the Client. Elements describe the more specific activities in which the professional engages within the
larger unit such as Unit 1 Element 1 is Interviews and takes a case history. Performance criteria and cues for each element give more detail about what
to look for.
We developed Indicators of Emerging Competence for beginning, intermediate and advanced level students, using key descriptors from Bloom's
Taxonomy of Educational Objectives. For example, one of the key descriptors for beginning level students is observes. An Indicator of Emerging
Competence then for Unit 1 Element 1 for a beginning student reads Observing your clinical educator interviewing a client and taking a case history;
recording the information s/he gathers. For an advanced level student, a key descriptor is critically evaluates. Hence, an Indicator of Emerging
Competence for Unit 1 Element 1 for an advanced student reads Reviewing the referral information you have been given for a client and critically
evaluating the implications for conducting the interview.
The Indicators of Emerging Competence comprise one of seven learning modules for students at different stages of the speech pathology program. It
suggests a variety of ways in which students can analyse clinical situations, choose learning experiences, construct learning objectives, and track their
emerging competence. Another module introduces students (and staff) to the Competency Based Occupational Standards, their origin, structure and
uses. The other five modules are for self-directed use by students. The modules target particular Units or Elements of competence, namely
Observational Assessment of Clients, Report Writing, Community Education, Accessing Research Literature, and Applying Scientific Principles in the
Work Practices.
This has been a challenging and rewarding project to be involved in. The students involved in the development and trialing of the modules have
commented positively on the benefits of the project and their increased understanding of competency and the profession. The integration of the modules
throughout the course has led students to report that they feel more in control of their learning. The modules are available for student access at each
university library and through the clinic resource room. The profession has also been enthusiastic about the modules, as a means of continuing
education for themselves, and as a learning support tool for the students they voluntarily accept on placement in their clinics. Another benefit of the
project has been the building of a relationship and impetus for future collaboration amongst the speech pathology programs around the country.
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The modules provide a model for other staff or programs interested in working with professional competencies. If anyone is interested in browsing or
borrowing the modules, please contact Lindy McAllister in the School of Communication Disorders 9351-9430, or Simon Barrie in the Centre for
Teaching and Learning 9351-5814.
Lindy McAllister is the Director of Clinical Education in the School of Communication Disorders. Simon Barrie is a lecturer in the Centre for
Teaching and Learning and was formally Clinical Coordinator with the School of Speech and Hearing Science at Curtin University of Technology.
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Teaching Commercial Practice in Operations Research
Erne Houghton, Department of Econometrics
Graeme Dean, Department of Accounting
recently developed commercial practice module offers an effective alternative to work experience programmes and "sandwich programmes" in a one
year Operations Research (OR) course. The module is offered to third year students by the Econometrics Department and features team research
processes, multi-disciplinary applications, workplace research methods and self study. It is designed to facilitate the transition from university to the
commercial workplace.
New graduates usually have no experience with the multi-disciplinary problems faced by the commercial sector, and are unfamiliar with the nuts and
bolts of commercial research, both with respect to preferred workplace software and the types of research processes employed. To address employer
expectations, three curriculum objectives were proposed for a Commercial Practice Module:
multi-disciplinary, complex commercial problems and their formulation with real data, in contrast to the usual "textbook examples";1. 
spreadsheet optimisers and their application to solving OR/MS problems- the more desirable since optimisers have a newly achieved
academic/professional status in OR, as well as having a strong commercial market penetration; and
2. 
team processes and their application to commercial research groups- to go beyond the usual individual research processes.3. 
Educational issues discussed here relate to the way these curriculum extensions are best introduced. The approach we adopted was to supplement the
formal lecture programme with a self-study module based on student teams. Self study always has its attractions, especially during financially stringent
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times. But in this application, self study is feasible given the applied nature of the module's objectives and their close parallel with the lecture
programme. Moreover, self study promotes self sufficiency in a team sense. The teams are designed to eventually mimic commercial research groups,
with the ultimate research objective of creating a database, formulating a multi-disciplinary commercial problem (that had its origins in earlier multi-
disciplinary research of the authors), fitting the formulated model and presenting an executive report. The teams are kept to a maximum of four students
to ensure individual participation whilst providing a diversity of student backgrounds. The groups are structured to provide a balance of coursework
backgrounds and achievement levels.
Both independent and team-based teaching and learning are implemented. Independent learning resources include a self contained handbook of 200
pages to facilitate the self study aspect and a phased introductory lecture to each module component from a guest practitioner. These independent
processes exist to support the team approach and indeed the module may be regarded at one level as an exercise in applied team-based learning. Team
work and team work processes are presented in the handbook and are also introduced by a lecture. Suitable teaching strategies were selected from a
variety of sources including Davidson et al (1993) and modified to suit the two learning environments of the module, viz.
a) An initial work-group environment, wherein the group is the resource of the member, who uses it to understand spreadsheet models and
spreadsheet optimisers in order to complete individual-member tasks
b) A work-team environment, carefully evolved from the work-group, wherein the members are the resource of the group, which is
ultimately responsible for an executive report on its multi-disciplinary project.
Team work processes and the effectiveness of the team are monitored and evaluated at several levels.
The final student evaluation in 1995 showed that team work had contributed substantially to an understanding of the regular lecture programme material
whereas we had believed the primary benefit would flow in the opposite direction. It was also clear that the teams had empowered the students to be
their own tutors and in the 1996 module was therefore implemented without tutorials. As well as indicating significant educational gains which are
reported elsewhere (Houghton et al, 1995), the evaluation showed the module had been an enjoyable exercise, albeit in retrospect, despite the substantial
extra work load involved. An evaluation of the module in terms of facilitating workforce entry will be the subject of later post-graduate surveys.
The handbook is clearly a crucial module resource and its development was financed by an internal Small Teaching Development Grant. The module's
characteristics and the self-study format allowed it to be implemented without compromising existing course outcomes and without the need for extra
resources. The team basis of the module is essential and central. As well as providing a training ground for the implementation of research teamwork, it
contributes to the feasibility of the self study format and also accrues secondary learning benefits as is well documented in the education literature.
Furthermore, since the commencement of the module project, the workplace interest in research teams is now commonly raised at the job interview
stage of the student's transition to the workplace.
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Davidson, N. & Worsham, T. (eds) (1993) Enhancing thinking through cooperative learning, New York: Teachers College Press
Houghton, E. & Dean, G. (1995) Teaching Evaluation and Course Proposals, Second Teaching Forum, Faculty of Economics, Sydney University, July,
1995.
Dr Erne Houghton is a Senior Lecturer in the Department of Econometrics. Associate Professor Graeme Dean is the Head of the Department of
Accounting. Both where joint recipients of a Small Teaching Development Grant in 1994.
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IIssue 2, July 1996
Learning to Observe in Clinical Settings
Helen Goodacre and Neryla Jolly,
School of Orthoptics
n health science education the clinical learning environment is where students practice their professional skills with patients. It is a very powerful
learning medium for students because each patient contact offers a learning stimulus which can extend the students into new areas of inquiry. However
there are increasing pressures that limit the time available for students to undertake this valuable exposure in a clinical setting. In the School of
Orthoptics, Faculty of Health Sciences, student numbers have increased by 45% since 1990. Consequently greater demands have been placed on the
practitioners supervising these students and student contact hours in clinical placements have been reduced by 25%, making it important that students
gain maximum value from their early clinical placements during their limited time in the clinical setting.
During early clinical experiences students often observe skilled practitioners and their clients rather than being actively involved in the clinical
assessment. The question of what students actually learn while they observe has not been examined in great detail.
Observation: an essential skill
Observation for a health professional means more than merely looking at their client. To observe effectively a health professional needs to collect visual
information, select and inter-relate the relevant points, establish an hypothesis about a client which can be clinically tested to enable the development of
a management plan for the client. A skilled observer is able to see important indicators of a client's physical, developmental and emotional well-being
and is able to make use of their observations, ensuring that correct choices are made for the assessment, diagnosis and management of each individual
client.
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Over the past year the School of Orthoptics has been investigating the differences between observations made by novices and those made by experts.
This was found to fall into a continuum form novice to expert as illustrated below.
Novice
makes subjective and emotional responses
has an unclear focus
makes vague random observations
is descriptive rather than evaluative
Intermediate
makes more selective observations
scans the stimulus to find essential information
Expert
is objective
is focused, definite
utilises prior experiences
is discriminatory and organised
gives accurate opinion
A similar difference has been described between novice and expert nurses (Brenner & Wrubel 1982) and physical educations student teachers (Graham
et al. 1993).
When novice students were asked to state what they saw in the photograph below they tended to
make long lists of observations, not noticing essential elements. For example stating "the baby has no
socks" and omitting "baby looking at card held by clinician, clinician looking at baby's eyes". The
experts were more focused on the essential elements of the photograph.
If novices are not able to make skilled observations then a multiplicity of problems may occur. They
may:
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miss seeing subtle and important indicators of the client's physical, developmental and
emotional well being;
make incorrect conclusions about the client and their condition;
fail to engage in learning and waste valuable learning material;
stifle their potential learning and have difficulty conceptualising academic material;
perform poorly in practical exams where they fail to see important client information.
A model to teach the skill of observation
Currently there are no tools to assist the student to learn how to observe effectively, or to assist them to
realise that they may not see the same things as experts; the students merely acquire these skills by
assimilation. Recently the School has developed a conceptual model which embeds an experiential cycle of
learning to assist in the acquisition of this skill. There are four sequential stages that include preparation,
experience, analysis and integration.
The model is currently being used to form the basis of a series of self-directed learning packages to facilitate
the development of this skill. It is hoped that this will enhance both the student's observation skills as well as
their self-directed learning skills. The packages, to be used before exposure to clients, will lead the student
through a cycle of learning which provides practice and feedback to facilitate development of this
fundamental skill. Each package will contain a workbook, trigger material, such as a video segment,
resource material such as expert observations for comparison and feedback on learning, leading to self-evaluation and supporting literature.
It is hoped that if students access these packages providing pre-clinical experiences, the student will be able to see with greater insight and therefore
acquire the skill of observation earlier in their course. An pilot package introducing the student to the model of observation to be used in future
packages is currently being trialed with second and third year students.
References
Benner, P. & Wrubel, J. 1982, Skilled clinical knowledge: The value of perceptual awareness, The Journal of Nursing Administration, May/June
Graham, K., French, K. & Woods, A. 1993, Observing and interpreting teaching- learning processes: Novice PETE students, experienced PETE
students and expert teacher educators, Journal of Teaching in Physical Education, 13(1), 46-61
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Helen Goodacre is a lecturer in the School of Orthoptics in the Faculty of Health Sciences.
Neryla Jolly is a Senior lecturer and the Head of the School of Orthoptics.
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TIssue 2, July 1996
Problem-Based Learning in a
First-Year Computer Science Course
Tony Greening,
Basser Department of Computer Science
he personal joys and rewards of teaching are sometimes muted by observation of student learning behaviour in wider contexts. Graduates are
expected to possess a number of generic attributes such as the ability to solve problems, the ability to work well in groups, realistic self-evaluation, an
independent approach to learning, and so on. These attributes, often specified in documents from departmental to university-wide levels, refer to skills
which sometimes seem to be treated as peripheral to the concerns of any particular course. There is a perception that a good course will generate these
attributes in some manner which remains unspecified, and that a failure in the process is an instance of a student's inability to reap the full benefits of
the course. However, when a large body of students appear to fall below these expectations, we should either reassess the expectations or the manner in
which teaching and learning take place.
In teaching third-year students (many of whom were likely to graduate in the following semester) it became evident that generally they did not appear to
embody these attributes. Does this failing in the area of generic skills matter if students are doing well in the exams for which they have chosen specific
enrolment? This can be answered by asking ourselves whether students who enter second and third year courses appear to exhibit the skills which we
would expect from people who have satisfied the prerequisite course criteria. I tend to suspect that behind such knowledge lies a set of shallow learning
strategies that are largely assessment-driven.
Kathryn Crawford (from SMITE), Judy Kay, Jeff Kingston and myself (from Computer Science) have worked on a plan to address this sort of situation
within Computer Science. In so doing, we have found ourselves developing a multi-stream Problem-Based Learning (PBL) approach in the part of the
course where we believe it to be most appropriate to address these needs - the first-year module (CS1).
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Problem-Based Learning
Negative motivations of the kind noted above (and experienced by many educators, I am sure) prompted us to consider changes to our teaching and
learning environment. The possibilities of enhancement of student learning through PBL programmes are well-known and include improvement of the
quality of student learning, building an enthusiasm for the process of learning itself, and the development of the sort of generic skills referred to above.
These positive qualities weighed up very well against the associated difficulties that implementing a PBL approach may involve. However, searching
the available literature revealed almost no case-studies that directly supported circumstances similar to our own. Clearly, the factors that help to make
our situation unique required evaluation in order that their effects could be added to the equation. Some of these are listed below:
CS1 is a first-year course; much of what are upheld as examples of successes in PBL implementations occur in senior years.
The course is not structured in response to the demands of a single external professional body as is the case in many courses (such as medicine,
dentistry, etc) which have adopted PBL.
Student perception as to what it is that actually constitutes "Computer Science" is widely variant, and frequently seen from a multidisciplinary
perspective. Students may enrol and then find themselves in a course which is comparatively monolithic and relatively devoid of external
reference. In recognition that the business of learning a programming language is often a difficult one, we have constructed a system which
depends on a lot of supporting structure. As learning holes are found, teaching bridges are built.
We don't "own" our students in the way that many courses which successfully use PBL do. That is, wwe do not have full control over all the
courses our students take, and therefore we can't incorporate our approach across each option our students are invovled with. Thus, external
deadlines are a factor in how our students approach the course. Our traditional response has been to "compete" with those deadlines by our own
assessment-driven schemes.
Students come from a variety of backgrounds. As well as a wide diversity in cultural backgrounds, we have students from a wide range of
academic pursuits within the university. We also have streams for high-achievers, as well as help for students with difficulties. In this environment,
group-work requires careful implementation. There is also the simple logistical concern that many students drop out at the beginning of the course,
causing workgroup instability.
Some students have developed strategic approaches to success in instructional environments, and may resist an approach in which they asked to
engage in a deeper relationship with the subject material.
Where are we now?
At the beginning of 1996 we received departmental and faculty approval to proceed with a PBL trial of CS1, in parallel with the conventional
implementation. About thirty students were chosen randomly from a larger number who volunteered to participate. In contrast the conventional methods
are used on the (approximately) 400 other students. The department has been kind enough to offer a lab designed to our specifications, with a reduced
number of terminals and more open desk space; the arrangement is proving ideal for group-work. The department will make a decision as to whether to
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move to a full PBL programme for 1997 in the very near future. Results of the study are not yet available, but some comments may be of interest.
The outline of the PBL course in semester one is as follows. For the first few weeks of semester, students formed transient groups where they were
asked to write a minimalist UNIX manual (that would be suitable for use by first year students with no prior associations with the operating system),
and develop a WWW home page using HTML. These were individual pieces of work, in which groups were used to assist the process. This approach
avoids problems with drop-outs having major impact on the performance of the group in the main project, which began in week four. From that time,
students formed groups of four to six students selected one of two ill-defined problems (one involving classical cryptography and the cryptanalysis, the
writing and breaking of simple codes, and the other a large video-store database for use by customers).
Student ownership of the problem is important. However, we need to impose a greater degree of structure than we might consider for, say, a CS3 course,
to ensure that students are using the computing environment as intended, and are making progress in the things we value in CS1. Typically, this
structure is in the form of self-assessment tasks which indirectly inform the students as to the areas which we require them to encounter. This does not
seem to appear overly intrusive into student ownership of the problem. Students may negotiate a path of progress with members of staff, with the whole
process being flexible enough to permit a degree of exploration within the problem domain.
In second semester of last year, Judy Kay and myself ran an honours course on "teaching programming". It was run in a PBL style, with the main
problem being the construction of semester- length PBL programmes for CS1. Our experiences with this course have been very positive, reinforcing our
intuition of the benefits of such an atypically "non-technical" offering for Computer Science. For many students it was the first time that they had been
given a formalised mechanism for reflecting on their own learning. Student feedback was favourable, and we feel that we gained a lot from student
input into our proposed programme. For people considering implementing a PBL programme, I strongly recommend use of senior students as the most
vital resource that you are likely to find at hand.
PBL represents a large domain of possibilities in which we intend to find a niche that will benefit our teaching and learning environment. We are not
religious about it, and note the difficulties as well as the benefits. For example, we have encountered situations in which students have not pulled their
weight within the group. While this may have been initially disheartening, we were soon able to place it in context when we noticed the astounding
self-healing properties of the groups affected, and the more significant positive effects of collaborative work in general. In summary, we recognise in
PBL an opportunity for transformation towards deeper approaches to learning. I believe that the extent to which we can succeed in realising those
principles is the extent to which our trial will be likely to evolve to full implementation.
This is a revised version of an article first published in PROBE, May 1996
Tony Greening is an Associate Lecturer in the Basser Department of Computer Science.
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AIssue 2, July 1996
The Challenge of Change
Angela Brew, Centre for Teaching and Learning
recent review of CTL enrolments has revealed that in 1995 just under half of the academic staff of the university attended at least one CTL workshop.
This represents more than double the number of enrolments in 1992. The increasing demand for our services comes at a time when academics are
under considerable pressure to fit more into their time. So why is there this growing interest in what we have to offer?
Academic development increasingly has to provide for diverse roles and work patterns. It now has to recognise the needs of staff who have a variety of
professional backgrounds and to assist them in coping with the increased complexity of academic life. Academic development also has to be mindful of
and build on academics' prior experience and knowledge as well as their expectations about future roles and aspirations. These are not just local
concerns. They are increasingly being recognised by academic developers the world over.
The CTL is having to broaden its range of activities to meet these growing demands. In addition to our many workshops on teaching and learning, there
is the opportunity for more extended study in the Introduction to University Teaching Course. This program will hopefully soon link to a new
Certificate in Higher Education being developed in collaboration with the Faculty of Education. We also run programs for postgraduate supervisors, for
heads of department, for those taking on leadership responsibilities and we run induction programs for new academics. The V-C's Forums which focus
on key issues in higher education have continued to be popular and this year the International Program has provided a forum for staff to meet together to
explore issues with distinguished overseas guests. The research skills workshop program and the Fellowship Scheme provide for further needs. As well
as the student feedback service (32,198 questionnaires processed in 1995 and 1084 reports provided for individual staff), CTL staff are increasingly
being called upon to assist with developments or to run special workshops within faculties and departments.
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Changes in higher education have led to the generation of new academic roles. As well as research, teaching, administrative and managerial functions,
academics are now expected to engage in entrepreneurial activities, in the marketing of programs, in the preparation of business plans etc. They also
need to respond to new teaching initiatives including how to integrate new technologies into courses. There has been a significant shift, in recent years,
away from thinking that clever people can do everything to a recognition of the complexity and diversity of academic work. There is now an emphasis
in society in general on training for multi-skilling, on flexible career paths and a recognition of the importance of life-long learning. These concepts also
apply to academics. Preparing university teachers means preparing staff for new roles at different stages of their careers and it means assisting staff to
operate creatively in an environment in which accountability is normal and systematic.
These activities all link to wider developments in professional education. The emphasis is on continuous professional development. The challenges for
the future are going to be to provide for the generic needs of staff on the one hand while being responsive to the particular demands of individuals,
groups and departments on the other. This will have to be infomed by theory and by research. It will have to be done in a way which is grounded in the
actual work people do and the problems they face and it will have also have to take account of institutional imperatives. We are going to need to provide
for the growing demand for formal recognition of learning, and we are going to need to be flexible enough to respond as needs and demands change. We
live in challenging times.
Angela Brew is a senior lecturer at the Centre for Teaching and Learning.
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TIssue 2, July 1996
Teaching in the University
John Mack, Chair, Academic Board
eaching is a major part of the academic work of the University. All undergraduate students are active participants in the teaching/learning process and
all postgraduate students are committed to the enhancement of their previous learning experiences through further learning, embracing research
training, professional development or simply the opportunity for interaction with experts in diverse academic disciplines and fields of study.
The role of teaching and learning at all levels, and the crucial interactions between this role and our other major academic roles of research and of
applications of our expertise to our communities (this is the most apparent interpretation of 'community service' in the context of this University), are all
explicit in the present University Plan and will be further developed in its successive revisions.
As the Hoare Committee has noted in its Report on its Review of Management in Higher Education Institutions, ongoing and continual changes in the
relations between the vocational, professional and higher education sectors will raise further 'fundamental questions about the nature and purpose of
higher education and the structure of undergraduate and postgraduate programs'.
Fortunately, I believe we are in a strong position to maintain our unique academic approach to these fundamental issues, in research and community
service as well as in teaching and learning. We collectively constitute the only university in Australia whose outcomes in teaching, learning and research
have been assessed (in 1994 and 1995 respectively) as outstanding by the national Quality Review Committee. In plain language, this states that we are
performing well in these fields and, as a colleague of mine in the USA remarked to me recently, "it is much harder to show you are doing something
well than simply to show you are doing something better".
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Let us not be complacent about our current position of excellence. The Hoare Committee was absolutely correct in signalling further change, further
impositions of measures of performance and further competition for resources. Its somewhat naive and simplistic view of teaching (which comes
through to me as focussing on information transfer) is counterbalanced by its recognition of the complexity of effective and dynamic academic work
and of the difficulties of applying system-wide performance measures to academic work. But its Report signals that institutional autonomy is
strengthened by effective internal measures of quality assurance - hence we have a responsibility to continue to develop and apply these objectively to
our academic work.
Below, I set down my priorities for the Academic Board in the areas of teaching and learning in 1996-1997, recognising our present position and likely
external restraints.
1. Following the highly successful Quarantine Station workshop for HODs in November 1995, I intend to ask CUS, CGS and the new Teaching and
Learning Committee to produce a joint working party whose task will be to review the University's Generic Outcomes for Teaching and Learning, the
development of degree-specific outcomes by faculties, academic colleges and Boards of Studies, and the integration of these into the teaching, learning
and assessment curricula for each degree.
2. I intend to ask Deans of relevant Faculties, together with nominees of the Academic Board, to examine in detail the administration and organisation
of Honours year programs in those departments that offer them. This will also examine resource provision and central or faculty support services for
students and staff in these programs. I have consistently advocated the position that the best way this University can capitalise and develop its capacity
to attract the most academically able students to it is to increase the proportion of entrants intending to proceed to an Honours year or into postgraduate
study. This must be the obvious way for us to utilise best our truly academic staff and our research and teaching infrastructures for the benefit of the best
young members of the community.
3. Already in 1996, after two years of development, I have sent out to the three generalist faculties (Arts, Economics and Science) a proposal for the
introduction of a four year generalist degree, modelled on the best programs offered by distinguished research universities in the USA, that I believe has
the potential to persuade the Australian government, education and employment sectors that, in this era of continual change and high performance
expectations of university graduates, the three-year pass degree is an obsolete paradigm. I also believe that it is feasible to incorporate into a four-year
degree structure both the standard specialist Honours year (where this is still a useful pathway to further study) and enhanced breadth/depth programs
that might strengthen both understanding and independence in graduates while providing more opportunities for interactive, team work and
organisational tasks to be experienced by our students.
4. Lastly, I believe the Hoare Committee has identified a fundamental weakness in Australian universities through its emphasis on developing and
implementing much broader and better staff development programs, for all staff (academic and general). While its focus was on management, it has
wisely and prudently stressed the absolute importance of staff development for a university that seeks to anticipate and address changes in the nature
and purpose of academic work. In teaching and learning, "development" is what it is all about - for staff and students alike.
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While information and communications technologies will be fundamental drivers of change, nothing persuades me to accept the position that those will
supplant human-human interactions that are the foundations for learning. There will be much work here for our Centre for Teaching and Learning, as it
continues to assist individuals, departments and faculties in understanding how effectiveness and quality of learning outcomes can be evaluated and
enhanced. Most of this will, I am sure, relate to helping each teacher to understand better the process of teaching and learning.
Professor John Mack is the Chair of the Academic Board
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